A&10A0YN 61 TOV OLOUKTIKOV £PYOV KU

TOV HoONTN: TPUKTIKN TPOGEYYION OTTO TNV
UEPLE TOV ETAYYEANATIO EKTAULOEVTIKOV



e I Tieivar: H ektipnon S 0moTEAEGRUTIKOTITOS TOV
OLOUKTIKOVU £pY0V 1] 0AMOS 1| aSLoOA0YNoN TNS
0100 0KOALOC

Apa, TPOKVTTEL GVAYKI OPLGUOV TNS OLOUOKAALOS

H owvaokaiio propel va 0cmpnBst g 6Ovoro EAAoy@V
KOl 0pO0OLOYIKOV EVEPYELOV KU OLUOLKAGLMOV
(0pYOVOUEVOV, GUGTNUUTIKOV KOl LE GUPELS GTOYOVS
KOl GKOTOVS), TOV EMLOLOKOVV VU TPOKUAEGOVY padnon
(evvor@v, oLV 1] 6TAGEMV) KOl VO OVOTTVEOVY
O0EEL0TNTES KUL IKOVOTNTES GTOVS EKTULOEVOUEVOVS






* Tiomo ta mopomave KOL@OP{CS’COLI oo TOV EKTOLOEVTIKO, TN
GYOMKT| LOVADOL 1 TIG KEVIPIKEG EKTIOLOEVTIKEG VINPEGIES
aé:,apwwl amo TNV eTopla AVATTTUENC KAOE EKTOOEVTIKOV
GUGTILATOG, TOV TUTO TOV GYOMKOV GUGTILLOTOS KO TO
EMIMEOO AVATTUENC TOL GLVOIKOALGTIKOU KIVIILOTOG TMV
EKTALOEVTIKDV. (Gvykevrpmm(d KOL OTOKEVTPOUEVD,
TPOGOVATOMGUEVA GTNV TOPOXT] OKOOT|LOTKOV YVDGE®DV,
AVATTLEN 0ECIOTITMV 1) KPITIKNC GKEYNG).

e EAnvikn mepintoon: ZuyKevipoTiko, oKoOTLOTKA
TPOGOVOUTOAIGUEVO, UE ECALPETIKA OVAAVTIKG KO
Aentouepn) AvoAvtika Ipoypaupata, Eva XyoAtko
Eyyepioro (eméyxer Ocon «Bifrovy), avomapiio oTOYOV
TEPAU TOV UIKPOETITEOOV, KOOMS Ko owvnocpé:,{a
OLOOIKOG LMV EAEYYOL NG EMITEVENC GTOYOV O
OTO100NTIOTE EMIMENO0. I101EC 01 GLVETELEC;

e [lo10¢ pOAOC EMPVAAGCETOL G AVTEC TIG GLVONKEC GTO
otov EAAnva ekmondeutikd kot 1t emtbupovue vo
oL POPOTOINOEL;



e Apa, OTO00NTTOTE OLOOKAGIOG GUVOAIKTC EKTIUNGNC TNG
OTTOTEAEGLLOTIKOTNTAC TNG OL00GKAALNG CUVETAYETOL
GUVEYEIC EMAVEKTIUNGELS TPOYPOLLOATIGHLOV, OL0OTKOGLOV
VAOTTOINGNC KOl EMUEPOVS ATOTEAECUATOV.




[oti po tétola avtiAnyn v
OVTLIETLOTI|LOVIKY],
OVTITOLO0Y YK KOl

EVOYOTOMTIKI] CPYIKA Y10l TO LolONTH KO G€ EMIMEDO
EKTOLOEVTIKOV GLOTILATOC Y10 TO OAGKOAAO

ExonAaovetonr cuvnOmg pe v tpotaén e aéiog tov Téot
N TOV EEETACEMV



B) Ayvoel v n mBavotnta evOEAEYOVC Kol GLGTNUOTIKNG LEAETNG
TOV TAWOAYOYIKOV ETAOYDV Kot O00KTIKOV LEBOd®V Kot TOL pOAOL
TOV cLVOINKOV LAONONGS OUECOV TOV OTTOIMV EMOUOKETAL GTNV TPAEN
N €VOLVYPAUUICT TPOYPAULATIGHOD KOl GTOY®V UE TIC ETAOYEC
VAOTOINGNG TOVC KAl TIC TANPOPOPLES amd TIC O1001KAGieS ASIOAOYNOMG
NG EMTEVLENC TOV GTOY®V (OOUKTIKMOV ATOTEAEGUATOV).



Xg KGO mepintmon, BEPara, n aSlohdoynon g odaocKaiias Oa
GUVUTTOLOYLGEL TOV EAEYYO0 TOV OLOUKTIKAV UTOTEAEGUATMOV GTOVS
naOntéc.

AVTOC TpOyLOTOTOlEITON LE

e Agutepevdvimg e Kabopiouéva TEPLOOKE TECT, T, OTOI0 O
EKTAOEVTIKOG UITOPEL Kol TPEMEL VA TPOSUPUOLEL GTOVE EMUEPOVC
OLOOKTIKOVC GTOYOVC KOl KUPIWG 6T0 EMimedo TG TAENG TOL

e Kuvpimg pe tov kadnuepivo EAeyyo g epyaciog kot e OANg
TOOAYMYIKNG TPOOOOL TV LadNT®OV TOL LEGH GTNV TAEN KOl GTO
YOPO TOL GYOAEIOV



AV 0 EKTTOIOEVTIKOG OEV EYEL EMAVAPEPEL OYELC TOL CUYKEKPLUEVOL
OLOOKTIKOV OVTIKEUEVOL UE OKOTO VO, TO TOPOVGLAGEL AAAN Lo GOpPd,
APOV £YEL EMAVATPOGOLOPIGEL TIG OOUKTIKES TOV TPAKTUKES
OKEMTOLEVOS V10T KO TO101 LN TEC TOV OEV KATAKTNGAV TOVG
GTOYOLG, M a&wkoynm] TOV OLOUKTIKOV UTOTEAEGUATOV GTOVS
RaONTES 0EV £YEL KOULO EYKVPOTNTO,

II€po 00 TOVS YVOOGTIKOUS KUl O100IKAGTIKOVS GTOY0VS, TMOG
ELEYYETAL M| EVOOUATMGT] 6TO UELOKO CVGTNHA TOV HodnTa@v altov
KOl 6TAGEMY



* H avantoin cvetnuatov eEOTEPIKOV TOPATNPNTH KATAE TN
owapkea TG dvackaiiac. O TPocoLOPIGNOS KL 1] KUTATAEN TOV
OTIA OLOUGKUALOC, TOV E00VS TS EMKOLVOVIONS TOV AVATTVGGETUL.

 H payvnrookonmnon, nyoypaenon Kol NETETELTO avaivon ne faon
OUYKEKPLUEVO TAGVAE 1] EAEVOEPT OLOTTPAYRATEVLGT TS OANG
odaokailag (nopen emuopemong otn I'olrio Ko adroV.
AvVa@Opa 6TO HOVTELD TOV KUVUCKETTONEVOD EKTULOEVTIKOVY).

e OvEmOeopntéc kar o1 Xyoikoi Zvoupfovion
*  OvpoBnTéc, o1 YOVELS KUl O EVTUTAGELS TOVS



IHoOg propovue vo GKEQPTOVUE TO TUPOTAVE EPOTNNA;

O pOAOG TOV AGLVEIONTOV KIVITP®V, 1] OLO0CKOAO (G
EMIKOIVOVIOKT] OL0OPAGTIKTY OL0OIKAGI0 LETAED avOpOmTmV.

T 1oy0el 6TIC TEPITTOGELC TOV 01 GTOYOL OEV EIVOL YVOGTIKOL
AL 1] KOTAKTNGT) KOl EVOOUATMOGT OIT0 TOVG
EKTTOLOEVOLEVOVG GUYKEKPLUEVOV AELMV KOL GTAGEMV;

[1010¢ 0 POAOC TNC TEXVOKPATIKNG EMIGTNUOVIKIG 10E0A0YI0G
(G TPOG TOV OPIGUO TMV OLOOIKAGIOV aElOAOYNOoNG TNG
OL00CKAAOC;






Iepropiletor 6TOV £AEYY0 KOIVOTOTOV EMOLOEEMV

Y7epamhovoTeVEL T1) OLOUKTIKT] O100IKAGLO UE OKOTTO VO, KATAGTHGEL SuvVaTY] TNV
a&loroynon OYE®V TG

Ayvoegl Tmg, av 1 aloAoynon TS 01006KUALAS oTNPLOTAV GVGTIPA TNV
aCloA0YN 61 TPOKAOOPLGUEVOV GTOY MV, 1] O1000KAALN GVVOMKA B0 eEEmmTe o€ Eva
UNYOVIGTIKO poVTELO, 0’ 0mtov Oa eCéharmay 1] 0o TpEémel 6TAOLOKA VO
EYKUTUAEITOVTAV Ol GUVOETES TALOAYOYIKES OLOOPAGELS (TOYKOOHLO TAGT):
OLOUKTIKEG PN OVES) KOl GORPMVO. UE TO 0TTOL0 TO pova £YKupa amoteréopato Oa
Ntav avtd mov Oa eiyay apyikd npofreplci Kou TePLypoPel AvalvTIKA 6GTOVS
OlOAKTIKOVG GTOYO0VG.

To tA00¢ TOV VTOGTOY MV HLOS OLOUKTIKIG OLUOIKAGLAG OEV ELVaL OLVATO VO
01 TVTMOOVY HE GUPNVELD KL OV KU1 EYPOGOV YIVOTAV KATL TETOL0 1] £KTO61] TOVS O
Nrav T1étowe Tov 0o kKaeTovsE TNV 0N OLHdIKAGIA ASLOAOYN OGS OVVATY).

H ow6aokario kot 1 aELoA0Y161) TOV GTNPILETAL GTI|V ETLGTHOLOYIKI] OL0OIKAGIO,
TOV KOOOPLOHOV 0VOETEPMV KOVOVIKOTOALTIKAV 6TOY MV €val avTh) TG
TEYVOKPOTIKIG LOEOAOYIOGS TOV UTOKPVTEL TOV TUEIKO (UPUKTH PO TOGO TG YVAGELS
0060 KOl TOV OL0OKTIKAOV EMAOYOV (7T.). OLOOENATIKY] TPOGEYYIOT) NE ATOTELEG A 1)
0TToLIONTOTE AEL0A0YN 61 VO 0ELOAOYEL OTNV TPAYUATIKOTITO T1] GOUROPPOOT] NE
TOVG GYOAMKOVS KMOIKES KOl pHovo.
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